. Other instructors have discussed using music and poetry as well. Several instructors in the social sciences have reported playing music and music videos in a wide range of courses (Daehler & Miller, 2004; Leck, 2006; Deluga, Personal Communication, July 12, 2007; Morrison, Personal Communication, July 11, 2007) . They use music to build rapport, to orient students to key concepts and to improve intellectual access to challenging theoretical ideas. Also poetry writing and related exercises have been used to promote empathetic responses toward individuals with mental illness and other problems discussed in abnormal psychology and social work courses (Conner-Greene, Young, Paul, & Murdoch, 2005; Furman, 2007) .
Additional ideas have been presented for college classes that focus on the elderly. For example, instructors have brought in theatre techniques, such as having an elderly character give a life review during a dramatic performance in gerontology courses (MacRae & Pardue, 2007; Schmidtke, 2000) . Student drawings of the elderly have also been used in class discussions to confront students' preconceived notions of the elderly (Barrett & Cantwell, 2007) . Other instructors have students imagine themselves at an older age and then create displays with a range of visual images to represent their perceptions (Masters & Holley, 2006) . A common goal for these varied techniques has been to help college students see the elderly more clearly than they had in the past.
There are settings beyond the college classroom that also necessitate facing some of the challenging issues of aging. Clearly, nursing home residents face a host of concerns including maintaining optimal levels of independence. Art therapists use a range of creative techniques to support resident well-being including discussing folk tales and their connections to the residents' lives and their concerns (Warner, 2006) . In addition, poetry has been used as a form of therapy in groups for individuals with Alzheimer's disease (Weinberger & Russo, 2005) . For example, poetry therapists have used the poem, Where I'm From, by George Ella Lyon (1999) , that describes a woman's personal history in the context of the broader culture of her times. Group members can attend to and discuss the geographic, historical and psychological origins of the character in the poem. Group members are asked to reflect on their own origins and to write about their lives. This gives the writers an opportunity to recall notable aspects of their lives and creatively express themselves. Their creations are tangible gifts that can be shared with family members about their lives, providing opportunities for greater understanding and connection.
There may not always be enough time in a college class to have students write their own poems or lyrics. An advantage of having the instructor present music and poetry in a class setting is that it can be easily introduced without taking up as much time as showing a film or giving a dramatic presentation. In addition, students may find music and poetry to be relatively accessible to them as they think about the key issues. Music in particular is familiar to students and they may have more of a sense of freedom to discuss it as compared with other representations of information such as empirical research reports. The same freedom requires instructor flexibility because the songs and poems can easily evoke themes that may not have been expected by the instructor. For example, Patty Griffin's (2002) A primary pedagogical goal for instructors is to have their students gain a deeper understanding of important concepts. With respect to courses dealing with aging, the lives of individuals being studied may differ significantly from the lives of the traditional student body. Thus, instructors may seek to provide a realistic mix of models of how individuals face aging. This may increase understanding of the issues and potentially increase student empathy for older adults. In addition, in classes that are primarily lecture-based, poetry and music can facilitate student engagement in classroom discussion by changing the way the material is presented. Hearing a poem or a song changes the auditory experience. However, directly incorporating music and poetry as part of the class is only one way to use these resources. Some instructors choose to play songs prior to class (Daehler & Miller, 2004) . For example, Morrison uses music to mark the beginning of a class period and Deluga shows music videos before and after class solely to break the ice and build rapport with students. Other instructors use class time to display lyrics and discuss the relevant themes and have assigned students to find songs of their own that demonstrate the concepts under discussion (Leck, 2006; Weinberger & Russo, 2005; Weinrauch, 2005) . Increasingly, internet options include audio files that can be used in class (e.g., The Writer's Almanac at http://writersalmanac.publicradio.org/ and the Academy of American Poets at http://poets.org) and video segments. For example, the animated poem Forgetfulness is read by the poet Billy Collins on the YouTube website. If an instructor wants their students to closely attend to the words, it is recommended that students be able to read along when the poem is read or the song is being played. This can be done by either projecting the words on a large screen or providing a handout with the words. While a handout requires more resources, it allows the students to take the words and the source information with them. This is especially useful if the material connects to an assignment or an exam.
Some of the challenging issues that are addressed in a class on aging include sensory loss, memory loss, physical decline, morbidity and mortality risk factors as well as death, dying and bereavement. While most of the course may focus on research and supporting statistics related to aging individuals, spending time listening to music and poetry allows students a chance to intellectually and emotionally connect with these experiences. Each poem or song may evoke one or more nonmutually exclusive themes related to the course. A sampling of poems and songs that connect to a range of topics are presented in Tables 1 and 2 , respectively. The collection reflects the author's own interests in music and poetry and changes with student and colleague input. Instructors can begin to cull poems and music lyrics from their own collections. For example, a marketing instructor uses his interest in show tunes to find songs that best fit his course material (Weinrauch, 2005) . As an instructor begins to use these materials in class students are reminded of their own collections (more often musical selections than poems) and can be encouraged to share them with their instructors. In addition, colleagues are also a Listening to life's lessons 137 good resource for making suggestions. Poetry anthologies on core themes can be particularly helpful as well. A recent review on poetry anthologies dealing with grief and bereavement is a useful resource to instructors searching for these specific types of poems (Bowman, 2007) . There are excellent web-searching options as well, including www.poetryfoundation.org/ and www.poets.org/ for poems and www. metrolyrics.com/ for lyrics. One of the most challenging units discussed in a course on aging is death and dying. It is not surprising that there is a rich collection of poetry and songs that address death and dying. One well-known example is Dylan Thomas's (1951/71) poem, Do not go gentle into that good night. In this poem the reader hears a son's pleading for his father to fight his imminent death. The reader is exposed to the raw emotions and desires of someone witnessing a loved one as he is dying. A different perspective of someone witnessing a loved one dying is presented by May Sarton Listening to life's lessons 139 Listening to life's lessons 141 (1994) in her poem, After the long enduring, about her friend's painful decline. In this poem the singular insight of the friend in spite of his deep suffering and decline is highlighted. The potential for one to continue to be influenced by someone else who has died is elegantly sung about in Wanting memories by Sweet Honey in the Rock (1993), ''I thought you were gone, But now I know you're with me You are the voice that whispers All I need to hear.'' One of the lessons to be learned in a unit on death and dying is that there is no single correct way to experience this part of life. Providing a variety of voices from music and poetry can potentially help students accept such diversity of experience.
Addressing our stereotypes about the elderly and the aging process is also likely to be included in one or more class discussions. Negative attitudes about the elderly are widespread in American society (Nelson, 2005) . Ted Kooser's (2004) poem, That was I, reveals some of our implicit assumptions about the elderly and how our assumptions are not always correct. Kooser leads the reader to expect the elderly character in his poem to be fixated on death (''And that was I you spotted that evening just before dark, in a weedy cemetery west of Staplehurst, down on one knee as if trying to make out the name on a stone'', p. 71). As Kooser continues we see that the individual is not reading the stone but is focused on the life and death of insects invisible to others (''Instead I had found in its perfect web a handsome black and yellow spider pumping its legs to try to shake my footing as if I were a gift, an enormous moth that it could snare and eat''). Reading poems can be used in conjunction with other teaching techniques. For example, asking students to make sketches of elders is another way to draw attention to their assumptions about the elderly (Barrett & Cantwell, 2007) . In listening to Kooser's poem and drawing sketches of the elderly students are less likely to deny their own stereotypes.
Another topic of class discussion that may involve confronting one's assumptions about aging is an interesting paradox about aging and subjective well-being. While older adults tend to have more objective hardships and losses as compared with younger adults, they do not report lower levels of happiness (Lacey, Smith & Ubel, 2006) . This counter-intuitive research pattern can be explored with a variety of songs and poems so that students can hear the voices of older adults explain how they have coped with their lives and managed to experience satisfaction too. Optimally, the varied explanations revealed in the lyrics and poems can be linked to different theoretical explanations noted in the course textbook or empirical articles. For example, in the Beatles' (1967) song, When I'm sixty-four, it is clear that there is an Griffin's (2002) song, Making Pies, the central figure could be described as one who is modestly satisfied with her life and has adjusted to loss by doing her work, in this case making pies, staying close to family and volunteering at her church. The listener also hears that she has shifted her expectations and no longer worries about wearing a plastic cap while she works since her hair is now gray. Almost any unit in a course on aging could benefit from discussing one or more poems or songs even if it is not used consistently throughout the course. Whenever poems and songs are used the possibility of transforming facts and theories into memorable and coherent life portraits occurs. This can help to convey ideas that may be uncomfortable for students. Students can also see the value of other people's lives and better recognize their own stereotypes about aging. In conclusion, playing music with lyrics and reading poetry in a college class on aging can promote thoughtful reflection and discussion about issues students may otherwise resist.
